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Some important points to bear in mind
■ Score gains need to be at least 22 points before we can assume a non-chance 

difference

■ Any drop in score gains is not indicative of a drop in comprehension, but 

indicative that the student did not happen to perform well on the day. Reading 

comprehension cannot be lost (barring extenuating circumstances).

■ The score gain is more important than the sublevel gain. This is because a 

student may progress from the very lower end of a sublevel (e.g. 1301/2P) to 

the very top of a sublevel (e.g. 1346) and not appear to gain a sublevel. 

Therefore, any gain greater than 22 points is positive. Any gain greater than the 

median cohort gain (if this is greater than 22) is very positive.



asTTle advises:
■ asTTle advises: “Average gain is just over 3 sublevels for two years, or just over 1 

sublevel for each year. It is realistic to expect teachers and students to set a goal 

by which each child moves up two sublevels per year.”

■ Before any new e-asTTle assessment is administered […] students should have 

the opportunity to reflect on the assessment information from their last 

assessment [...] You should enable them to discuss […] how they have felt their 

learning since that assessment has […] If the students see personal value can 

accrue from an assessment they are more likely to engage and perform 

optimally. The student and teacher can also consider whether this is a good time 

for a new assessment. […]



asTTle advises:
■ […] you should design the assessment with the students. This is sometimes not 

possible for whole-school or department or cohort assessment where there is 

staff agreement about the test parameters, but frequently this can be done. […] 

Even when the test is predetermined, it is still extremely important to tell the 

students why they are being tested, how it will still help them with their learning, 

and why it is important that they engage fully with it.



asTTle advises:
■You need to ensure that the students are thinking about how to complete the 

assessment properly.

–For younger students and poorer readers you do need to ensure that they 

understand the instructions for completing the test. Check that they complete the 

attitude questions and the practice questions correctly. Help those that have 

difficulty until you are certain they know what to do.

–Make sure that all students know not to guess the answers. […] If they are 

confident they do not know the answer, they should leave the item unanswered. If 

they think they might have the answer, they should answer it. This advice goes 

against the traditional test instruction where emphasis is on getting as many 

answers correct as possible. Assessment for learning changes this emphasis to 

maximising information about what the student does and does not know and 

understand. […]



asTTle advises:
■[…]As a rule of thumb, any students who get fewer than 10% of the questions 

correct should be given an easier assessment. Similarly, any student who gets 

fewer than 10% of questions wrong should be given a harder assessment. The new 

assessment should be given within the next three days. 

■When the assessments have been marked, both you and the students should 

review the results and determine whether you feel they do give an accurate picture 

of what they know and can do. In particular, checks need to be made with any 

earlier tests to see if the pattern of progress shown makes sense. If there are any 

really discrepant results, the reasons should be determined as best you can 

(normally the student will know what went wrong) and remedial action taken as 

appropriate. Sometimes discrepant results can prompt checks on your own 

understanding of learning. Sometimes these checks can surprise. This is all good 

learning.



asTTle advises:
■When all of these checks have taken place, and both you and the students are 

confident the results are sufficiently accurate, you can then use the information in 

planning for next learning.

■Have the students analyse the results individually (from the Individual Learning 

Pathway and Student Progress Reports that are available to them on e-asTTle), as 

well as in groups. Explain any terms in the Individual Learning Pathway Report that 

they do not know. Ask them to establish what they think their next learning steps 

might be. Reinforce the view that successful learning is about effort and strategy 

rather than luck or ability.



asTTle advises:
■Use the information to plan for next teaching and learning! One of those 

strategies is to use the What Next website, which provides an indexed set of 

resources to help you and the student work with appropriately targeted learning 

materials. Think about what has gone well, what has not been successfully 

learned, which students need different teaching…

■asTTle reports can also assist in "assessment as learning" in helping you decide 

and share your expectations (for example, in deciding on the target distribution of 

levels in the class), with your colleagues to ensure a more common conception of 

progression across years, working together to identify gaps and strengths in 

programmes, assist in deciding on appropriate professional development.
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asTTle advises… for the full text go to…
■ Why is there a ‘-‘in place of a student score?

■ A dash indicates that e-asTTle could not generate a score. If your student gets 

fewer than three questions correct in a strand or the test, e-asTTle will not be 

able to generate the appropriate score. Reading and Maths tests have an 

additional guessing function. In some cases a student may have answered 

three questions correctly but still have a dash because some of their correct 

answers were removed as likely guesses.

■http://e-asttle.tki.org.nz/About-e-asTTle/Assessment-for-learning

http://easttlehelp.vln.school.nz/uncategorized/guessing-correction

